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Inspection dates 11–12 June 2014 
 

Overall effectiveness 
Previous inspection: Inadequate 4 

This inspection: Good 2 

Achievement of pupils  Good 2 

Quality of teaching Good 2 

Behaviour and safety of pupils Good 2 

Leadership and management  Good 2 
 

Summary of key findings for parents and pupils 

 

This is a good school.  

 Since the last full inspection, governance has 
improved considerably. Leadership, students’ 
achievement, teaching and behaviour all are 
now good. 

 Members of the interim executive board are 
well informed and have an accurate view of 
the school’s strengths and areas for 
improvement. They are not afraid to ask 
challenging questions and hold all staff to 
account for their work. 

 Frequent checks on the quality of teaching 
have improved teachers’ practice; as a result 
students now make rapid progress, 
particularly in Years 7 to 10. 

 The school is continuing to improve, and has 
the right plans to address the areas where 
there is more to be done. 

 The school achieved its best ever GSCE results 
in 2013, with standards close to the national 
average for the first time. The school’s 
monitoring information shows that the school 
is on course for this success to be repeated 
this summer, as 58% of students are expected 
to attain five A* to C grades, including in 
English and mathematics, in their 
examinations. 

 A consistent approach to developing students’ 
personal skills results in the good behaviour 
and their strong understanding of how to be 
safe. 

 There are strong and highly professional 
relationships between students and adults. As 
a result, students work hard and want to do 
well. 

 

It is not yet an outstanding school because 

 Students who enter Year 7 with reading 
scores that are below the age of six are not 
yet getting enough support. 

 The sixth form requires improvement. Study 
programmes have not been effective enough. 

 The skills of some of the middle leaders are not 
fully developed. 
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Information about this inspection 

 This inspection was initiated under section 8 of the Education Act 2005 as part of monitoring the 
school’s progress in removing the weaknesses that caused it to be placed in special measures in 
January 2013. It was subsequently deemed a Section 5 inspection, as the leaders were able to 
demonstrate that they have the capacity to provide students with an acceptable standard of 
education. 

 The inspectors observed 25 lessons. A number of these were observed jointly with the senior 
leadership team. 

 In addition to lesson observations, inspectors listened to students’ reading and reviewed 
students’ work. They also observed break time and lunchtime activities. 

 Meetings were held with the executive headteacher, acting headteacher, other senior and middle 
leaders, groups of students, the Chair of the Interim Executive Board and two representatives 
from the local authority. 

 There were too few responses to Ofsted online questionnaire (Parent View) to analyse, and so 
inspectors took account of the school’s own information on parents’ and carers’ views. 

 Inspectors looked at a range of documentation, including the school’s action plans, information 
about students’ achievement, interim executive board (IEB) minutes and information relating to 
teaching, attendance, behaviour and safeguarding. 

 Students in Year 11 were on examination leave during the time of the inspection and so 
inspectors did not observe any lessons in this year group. 

 

Inspection team 

Jacqueline Wordsworth, Lead inspector Her Majesty’s Inspector  

Elizabeth Talmadge Additional Inspector 

Michael Hiscox Additional Inspector 
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Full report 

In accordance with section 13 (4) of the Education Act 2005, Her Majesty’s Chief Inspector is of 
the opinion that the school no longer requires special measures. 
 

Information about this school 

 Sir John Talbot’s Technology College and sixth form serves the rural market town of Whitchurch. 
The school is much smaller than the average-sized secondary school and the number of students 
has been falling steadily over recent years. 

 The proportion of disabled students and those who have special educational needs supported 
through school action is above average. 

 The proportion supported at school action plus or with a statement of special educational needs 
is broadly average. 

 A very large majority of students are White British. 

 The proportion of pupils known to be eligible for the pupil premium, which gives schools 
additional funding for children in the care of the local authority and for students known to be 
eligible for free school meals, is similar to the national average. 

 The school works with Reaseheath to provide a very small number of work-related options for 
students at Key Stage 4. 

 The school meets the government’s current floor standard, which sets the minimum expectation 
for students’ attainment and progress. 

 The school was placed in special measures in January 2013. It has received four visits from one 
of Her Majesty’s Inspectors, who deemed that the school was making reasonable progress to 
removing the weaknesses that led to the school becoming a cause for concern. 

 During this time the school leadership team has received support from a national leader in 
education from the Marches School in Oswestry. 

 The school is due to close on the 31 August 2014, to become a part of a multi-academy trust 
sponsored by the Marches school. 

 

What does the school need to do to improve further? 

 Improve teaching by making sure that: 

 all teachers respond to the programmes of support offered by the school 

 the programmes set up for improving students’ reading skills are suitable for those students 
who are unable to read 

 teaching improves in design technology, physical education and religious education 

 teachers receive training in how to teach very early reading skills to those students who enter 
school without being able to read. 
 

 Improve the effectiveness of leadership and management by: 

 drawing on all sources of evidence about students’ progress to improve teaching further 

 using the expertise that already exists in the English, history and art departments to help 
improve teaching in other subjects 

 ensuring that leaders of the sixth form, and in the design technology, physical education and 
religious education departments develop the necessary skills to monitor, evaluate and improve 
teaching effectively 

 implementing a programme of religious education for students in Years 11, 12 and 13 who do 
not study the subject as an option. 
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Inspection judgements 

The achievement of pupils is good 

 The proportion of students gaining five or more passes at GCSE grades A* to C, including 
English and mathematics, in 2013 was close to the national figure. This was a substantial 
improvement on the previous year. The school’s monitoring and records of students’ progress 
show that the school is on track for this to be sustained in 2014. 

 

 The proportion of students who made the progress expected of them from their starting points 
at the age of 11 also improved considerably in 2013 and came close to the national average in 
both English and mathematics. However, in 2013, too few of the less-able students made the 
expected progress. The school’s tracking and other inspection evidence indicate that current 
students are making much better progress than those who left in 2013. 

 

 In English and mathematics, the 2013 attainment of those known to be eligible for free school 
meals or in public care was one grade below that of all other students. The school’s tracking 
information shows that almost all of these students also had special educational needs and the 
majority also had emotional and social difficulties. In the current Year 11, pupils known to be 
eligible for free school meals or in public care are making good progress. 

 

 Disabled students and those who have special educational needs make progress in line with 
other students in the school. The small group supported through school action plus made 
inadequate progress in 2013; this was due to their poor attendance and, in some cases, an 
insufficiently demanding curriculum. The considerably revised provision for students who have 
special educational needs, supported by expertise from the special educational needs 
coordinator, has ensured that this group is no longer underachieving. 

 

 The way in which the curriculum was organised in the past had an adverse impact on students’ 
achievement. The school has now reviewed the way in which the students choose their subjects 
in Year 10 and the courses on offer in the sixth form, so that there is an appropriate balance of 
work-related and academic subjects. The school has ended the practice of early entry to GCSE 
examinations. Leaders have decided after consultation that the school will offer mainly AS and A 
Level courses in the sixth form from September 2014 in response to the requirement to provide 
a 16 to 19 study programme. All students who leave school at the end of Year 12, and those 
completing Year 13, move into employment or further or higher education. 

 

 Attainment in the sixth form is below the national average, particularly at GCE AS level. The 
progress students make is often in line with what would be expected given their below-average 
starting points, with many entering the sixth form without a grade C or above at GCSE. From 
September 2014, students will have to have gained 5 passes at A* to C including English and 
mathematics in order to continue their studies in the sixth form. 

 

 The school’s leaders know that ensuring that students are equipped with the literacy skills they 
need to tackle the demands of sixth-form studies is a key priority and have introduced a key 
study skills programme with a high focus on improving reading skills. 

 

 The school’s current assessments of students’ attainment and progress for 2014 paint a positive 
picture. From their various starting points, the proportions of students on track to make and or 
exceed expected progress are on track to compare favourably with national figures for 2013. In 
English 43% of students are now exceeding expected progress. A similar picture is evident in 
mathematics with 56% of students on track to make better than expected progress. 

 



Inspection report:  Sir John Talbot's Technology College, 11–12 June 2014 5 of 11 

 

 

 The most-able students are on track to make progress in English and mathematics that is 
broadly in line with similar students nationally. Teaching now engages them well by offering 
suitably challenging work. The school’s monitoring information shows that the proportion of 
students set to attain A* or A is on track to rise from 3% in 2013 to 10% this summer. 

 

 For students who join the school with low literacy and reading skills, leaders have introduced 
programmes to improve students’ skills through the Year 7 ‘catch-up’ funding. This is additional 
funding for students who did not reach Level 4 in English or mathematics in primary school. 

 

 The development of students’ reading skills is now a major thrust for the school, particularly with 
the implementation of these programmes in Year 7. Reading ages are tested regularly, and 
students are beginning to read more frequently and with growing enjoyment. In a short time, 
the number of students reading at levels below their chronological age has decreased. 

 

 However, leaders know that this programme does not cater well enough for students who enter 
the school being unable to read. Some teachers do not have the skills to teach early reading well 
enough. As a result, many pupils do not develop a love of reading or have confidence in their 
ability to tackle new words. There are, however, suitable plans in place to provide a programme 
to teach students the sounds that letters make (phonics) so that, by the end of Year 7, all 
students have caught up and are able to read fluently. 

 

 The small group of students currently undertaking work-based off-site learning are developing 
their practical skills well alongside studying English and mathematics. 

 

The quality of teaching is good 

 The quality of teaching is improving rapidly. Senior leaders know the strengths and weaknesses 
of teaching well and all teachers have a bespoke package of support at a level commensurate 
with their needs. Most teachers are responding very well to this; their teaching is typically good 
and this is reflected in the progress that their students are making. However, not everyone is at 
this point. 

 

 Many teachers use questions skilfully to probe students’ understanding and to enable them to 
make connections between what they know already and new ideas. This is particularly the case 
in English, history and art. Teachers in these subjects change focus of tasks if they detect that 
students need additional help and they deepen students’ understanding by asking questions that 
make them think hard. 

 

 Teachers use a range of strategies to make sure that as many students as possible contribute 
their thoughts and viewpoints. The content of lessons is often stimulating, engaging and well 
prepared. 

 

 Teachers are well aware of the contribution their subjects can make to students’ basic skills in 
literacy and numeracy. 

 

 Discussions with students confirm that teaching has improved since the previous inspection and 
is mostly good throughout the school. They also consider that their teachers and other adults 
support them well in their learning. Consequently, positive working relationships and levels of 
mutual respect across the school have improved students’ attitudes to learning. 

 

 The school’s commitment to promoting equality of opportunity is seen in the way that students 
who find learning difficult or have difficulty in managing their behaviour and those students in 
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public care are supported to achieve their potential. Personal education plans are well written 
and demonstrate the high expectations of students. 

 

 The school has an effective marking policy. There are examples of excellent practice. Where the 
checking of students’ work is mainly ticks, this does not give them sufficient guidance as to how 
to improve their work or encourage them to respond adequately to their teachers’ comments. 

 

 Inspectors were unable to observe teaching in the sixth form as the majority of students were 
on examination leave. However, the school’s internal assessment information and published 
results for 2013 show that teaching in the sixth form requires improvement as few students 
make better than expected progress and so do not build enough on their low starting points. 
The school’s leaders know that ensuring that students are equipped with the literacy skills they 
need to tackle the demands of sixth-form studies is an important priority and have introduced a 
key study skills programme with a high focus on improving reading skills. 

 

The behaviour and safety of pupils are good 

 The behaviour of students is good across the school, including in the sixth form. Their attitudes 
to learning are positive. Teachers are able to be more creative in their teaching because 
behaviour has improved considerably since the previous inspection. However, behaviour in 
lessons is not always exemplary. There are still a few occasions when students’ attention 
wanders and they lose interest, typically where teaching is not so strong. However, behaviour 
rarely deteriorates further than this. 

 

 Attendance is broadly average. The numbers of students who are persistently absent has 
reduced substantially because the approach to dealing with absence and to working with 
students and their families is rigorous and thorough. Staff work closely with the local authority to 
support and to challenge families. Holidays in term time are no longer authorised unless 
circumstances are exceptional. 

 

 Most students who spoke with inspectors felt that behaviour in school has improved and is now 
good. They are confident that any incidence of poor behaviour is dealt with rapidly and they 
understand the school’s rewards and sanctions system. Behaviour around the school at breaks 
and lunchtimes during the inspection was also good. 

 

 There has been a marked reduction in permanent exclusions on previous years. The number of 
fixed-term exclusions has been dramatically reduced by the use of an internal unit that ensures 
that students have constructive work to do and that they consider the consequences of their 
behaviour. 

 

 The school’s work to keep students safe and secure is good. The most vulnerable students 
receive good care and support. Partnerships with external agencies are good and effective 
communication systems ensure that any arising issue can be dealt with quickly. The school has 
dealt swiftly and effectively with some very challenging situations, including cases of attempted 
sexual exploitation and incidences of self-harm. 

 

 Students know about the implications of the different types of bullying including cyber-bullying 
but they are less confident in dealing with homophobia. Students report that the word ‘gay’ is 
sometimes used in a derogatory way. The school is aware of this and has plans to address it. 

 

 The school’s citizenship and personal, social and health education programme has prepared 
students well to recognise and deal with other threats that they might meet in the wider world. 
Programmes are in place to enable students to understand the risks associated with the potential 
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risks of extremism. Leaders are aware that there is a need to provide experiences for students 
outside the local area so that students are well prepared for life in modern Britain, and have a 
strategy to do so. 

 

The leadership and management are good 

 The executive headteacher inspires the team to work well together for the good of the students. 
The executive headteacher and the headteacher have clarified the school’s ethos and values so 
that staff are clear how they and their students can demonstrate values such as respect for all. 

 

 In the past, teachers have been rewarded with increased pay even when their students have not 
made enough progress. The executive headteacher has strengthened the process of 
performance management, and does not allow teachers to be rewarded unless they are 
successful in meeting their targets for improvement. The targets of all staff are carefully 
matched to their training needs and drive the school’s systematic sharing of good practice. 

 

 The school now has a clear picture of the attainment and progress of students across the range 
of subjects. Scatter graphs show clearly where good progress is being made and extra input is 
needed. Teachers now have an accurate picture of which students are doing well, and who 
needs additional support to move on and close gaps on their classmates. 

 

 Self-evaluation is realistic, and improvement planning has a clear focus that is understood across 
the school. Leaders and managers have made important improvements to provision, such as 
that for disabled students and those who have special educational needs. They have also 
secured improvements in outcomes, such as students’ attendance, behaviour and their 
achievement in English and mathematics. 

 

 Rigorous and accurate monitoring ensures that senior leaders take an objective view of the 
school’s strengths and swift action is taken to address areas for improvement. High expectations 
are held that staff and leaders at all levels will rigorously tackle underperformance. Occasionally 
senior leaders do not make best use of the information gained, for example, that from checking 
on work in students’ books. There are however, suitable plans in place to make better use of 
such information. 

 

 Middle leaders play a key role in ensuring the high quality of all students’ achievement across 
the school, particularly the work of the special needs coordinator. Their meticulous analysis of 
data informs their monitoring of teaching and learning and it has resulted in the improvement in 
the progress that the most vulnerable students make. Other middle leaders have also 
contributed to impressive improvements in their subject or area of responsibility. Of particular 
note is the improvement in assessment, English and behaviour. 

 

 Some middle leaders of subjects and other aspects, such as those responsible for religious 
education, design technology, physical education and the sixth form, do not yet assess the 
impact of their work on students’ learning and progress accurately or thoroughly enough. This 
limits their capacity to improve teaching rapidly. 

 

 The pupil premium funding has had a positive impact on some outcomes for the target group. 
The school’s records show that the achievement of current students supported by this funding is 
improving across a broader range of measures. Leaders use the pupil premium in a wide variety 
of ways and have appropriate plans to evaluate more effectively the impact of different 
initiatives. 

 

 The curriculum is now balanced and it offers opportunities for students to follow their areas of 
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interest. Recent changes mean that the curriculum now meets the needs of students more 
effectively. Until recently, students in Key Stage 4 were following a narrow curriculum and this 
had a negative impact on the achievement of these students. The range of subjects and courses 
available for students at Key Stage 4 and in the sixth form was too small. This was mainly due to 
budget constraints as a result of fewer students coming to the school. 

 

 The school has made some adaptations to cater for the needs of students. Its provides work-
related college courses for selected students in Years 10 and 11 that enable them to develop 
relevant skills and gain valuable qualifications. It has also provides level 2 courses in the sixth 
form for students who find GCE AS levels too difficult. A high proportion of students go on to 
further education, employment or training. Leaders’ recognition of this and the good emphasis 
on inclusion across the school demonstrate leaders’ commitment to equality of opportunity. The 
school works effectively in partnership with its support school. It has also developed links with a 
local primary school to support its higher attaining pupils in modern foreign languages. 

 

 Students’ spiritual, moral, social and cultural development is fostered well. Richness is added to 
students’ learning through a variety of experiences such as visits to theatres and museums, and 
activities during school time such as photography and competitive sports. Students get the 
chance to use the skills they have learned in English and mathematics in other subjects. Two 
students attended summer camp to improve their leadership skills and received the ‘Rotary 
Young Leadership Award.’ 

 

 Owing to the lack of capacity of the design technology department to drive improvements more 
widely within the school, leaders have made the decision to dispense with its specialist 
technology college status. Leaders are also aware of the need to ensure that religious education 
should be taught to all students in Key Stage 4 and the sixth form not just those taking the 
subject as an option. 

 

 The local authority is rightly reducing its level of support in response to the school’s continued 
improvement and ability to drive further improvement from within. Local authority officers 
regularly provide the school with an accurate and perceptive summary of progress. Support from 
The Marches School, who will take over as the school’s academy sponsor in September 2014, 
continues to be very effective. 

 

 The governance of the school: 

 The IEB plays a strong part in pushing for improvement and in holding leaders to account. Its 
members have been thorough and careful in considering and deciding options for the school’s 
future. They are also very knowledgeable about strengths and weaknesses in the school’s 
performance and where efforts need to be targeted. There is a clear determination, shared 
with the headteacher and staff, that the school’s effectiveness continues to improve. They 
understand where teaching is stronger and where it is weaker and ensure that pay rises are 
linked with performance. They understand how leaders use the pupil premium and its impact 
on students’ progress. They have ensured that the school’s finances are better managed and 
have turned around a £750,000 deficit into a balanced budget. The school’s safeguarding 
procedures are in line with minimum requirements. 

 Members have rightly focused on ensuring that leaders provide an acceptable standard of 
education be provided by the school. However, in pursuing this they have not ensured that all 
of the statutory responsibilities have been carried out. For example, the school does not have 
a published equalities objective nor does the school’s website meet requirements. Members 
are aware of this and are addressing it. 
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What inspection judgements mean 

School 

Grade Judgement Description 

Grade 1 Outstanding An outstanding school is highly effective in delivering outcomes 
that provide exceptionally well for all its pupils’ needs. This ensures 
that pupils are very well equipped for the next stage of their 
education, training or employment. 

Grade 2 Good A good school is effective in delivering outcomes that provide well 
for all its pupils’ needs. Pupils are well prepared for the next stage 
of their education, training or employment. 

Grade 3 Requires 
improvement 

A school that requires improvement is not yet a good school, but it 
is not inadequate. This school will receive a full inspection within 
24 months from the date of this inspection. 

Grade 4 Inadequate A school that has serious weaknesses is inadequate overall and 
requires significant improvement but leadership and management 
are judged to be Grade 3 or better. This school will receive regular 
monitoring by Ofsted inspectors. 

A school that requires special measures is one where the school is 
failing to give its pupils an acceptable standard of education and 
the school’s leaders, managers or governors have not 
demonstrated that they have the capacity to secure the necessary 
improvement in the school. This school will receive regular 
monitoring by Ofsted inspectors. 
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School details 

Unique reference number 123588 

Local authority Shropshire 

Inspection number 441841 

 

This inspection was carried out under section 8 of the Education Act 2005. The inspection was also 
deemed a section 5 inspection under the same Act. 

 

Type of school Secondary 

School category Maintained 

Age range of pupils 11-18 

Gender of pupils Mixed 

Gender of pupils in the sixth form mixed 

Number of pupils on the school roll 598 

Of which, number on roll in sixth form 70 

Appropriate authority Interim executive board 

Chair Kate Campion 

Headteacher David O'Toole 

Date of previous school inspection 13 January 2013 

Telephone number 01948 660600 

Fax number N/A 

Email address otoole.d@marchesschool.net 



 

 

Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website: 

www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300 

123 4234, or email enquiries@ofsted.gov.uk. 

 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted 

will use the information parents and carers provide when deciding which schools to 
inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about 

schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link 

on the main Ofsted website: www.ofsted.gov.uk 
 

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to 

achieve excellence in the care of children and young people, and in education and skills for learners 

of all ages. It regulates and inspects childcare and children's social care, and inspects the Children 

and Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, 

work-based learning and skills training, adult and community learning, and education and training in 

prisons and other secure establishments. It assesses council children’s services, and inspects services 

for looked after children, safeguarding and child protection. 

Further copies of this report are obtainable from the school. Under the Education Act 2005, the school 

must provide a copy of this report free of charge to certain categories of people. A charge not 

exceeding the full cost of reproduction may be made for any other copies supplied. 

If you would like a copy of this document in a different format, such as large print or Braille, please 

telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

You may copy all or parts of this document for non-commercial educational purposes, as long as you 

give details of the source and date of publication and do not alter the information in any way. 

To receive regular email alerts about new publications, including survey reports and school inspection 

reports, please visit our website and go to ‘Subscribe’. 
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